Creative
approaches 1o
evaluation for the
creative arts



Plaon of Session

Presentation: Embedding theory of change

within a small specialist performing arts higher
education provider

Practical Workshop: Using creative and
Innovative approaches to support evaluation.

https://www.nerupi.co.uk/members/toolkit/basics/theory-of-change



https://www.nerupi.co.uk/members/toolkit/basics/theory-of-change

Embedding Theory of Change in
QOutreach for Small Specialist
Providers

Shortterm
benefits

Intervention

https://xerte.bath.ac.uk/play.phpeiemplate id=1806



https://xerte.bath.ac.uk/play.php?template_id=1806

The Challenges

» For small specialists generally:
» Limited internal expertise and skill

» Limited budget — cannot employ
evaluators

» For performing arts providers
specifically:

» Long pathways from outreach to
entry

» Finding appropriate methods of
evaluation




Widening Participation info the
Creative and Performing Arts

» Challenges:

» Less encouragement for progression
into art HE due to:

» Comparatively lower graduate
salaries

» Government policy and campaigns
» Long leaky pipeline

» Learners may engage for many
years and ultimately pursue @
different path

» Problematic when success measured
by progression data




Conservatoire for Dance and Dramao

Federation of six schools: Located in: Context:
Bristol Old Vic Theatre Bristol Small premises
Neiglele]
Cenfral London Small teams

Cenftral School of Ballet
Greater London Few dedicated staff with

London Contemporary

] : .
Dance Sehool eeds mulfiple responsibilities
National Centre for Circus L

Arts Specialising in:

Northern School of Ballet

Contemporary Dance Circus Arts

Rambert School of Ballet Contemporary Dance

and Contemporary Do

Ble[glef)

Production arts



WP at CDD

[A focus on access

* Small schools = high level of individualised support and therefore high
retention and success rates

e Underrepresented students progress at same rate as their peers

[Barriers to widening access:

e Arts absent in national curriculum
e Fewer young people with requisite skills

[Approoch to access:

* Intensive, long term prevocational training programmes
e Open to learners as young as 11

e Consisting of all day training on Saturday and several hours
throughout the week



The Challenges in Evidencing Impact

Long pipeline

- Ten years or more

Direct applications

- Small applicant pool,
small data sets

Prohibitive cost of tracking
services

- Less able to track learners

- Less able to prove positive
personal impact outside of
progression info own institution



Building Evaluative Competency

Practitioners delivering session
identified as best placed to undertake
evaluations

However, experienced teacher
but not skilled evaluators

Practitioner skills complemented by
WP coordinator (Jon until 2019)

Evaluation given sfrategic importance
in 2016-2020 CDD Widening Access
and Success Strategy

Evaluation framework based of
Kirkpatrick Model developed




First Steps Towards Theory of Change:
Hulb and Spoke Model

Intensive workshop:

Practitioners mapped
anticipated outcomes of
projects

ldentified the change they
would like to see

Intfroduced creative evaluation
methods

Continued support post-
workshop




Embedding Theory of Change

Development of toolkits and structured support/mentoring

Widening Access and Participation Project Development and Evaluation
Handbook as a single point of reference

Emphasis on thinking about the provision as a pathway and with one activity leading
on to another

Various supportive tools:
Outcomes mapping templates
Theory of change template
Targeting checklist
Sample surveys
Evaluation checklist

Guidance on creative and online evaluation methods



Mapping on to the
NERUPI Framework

Framework overlaying Kirkpatrick Model
with OfS Standards of Evidence, mapped
over the NERUPI levels of engagement

Each activity categorised as Enthuse,
Inform, Develop, or Support

Overlain on Kirkpatrick model: Enthuse
activities receive a minimum of Reaction
evaluation, Inform received Learning,
Develop receive Behaviour and Support
receive Impact

engagement
with students.

requisite skills
ability to succ
auditions. Often
sustained o

to-1 work.

Appropriate under
certain conditions

event questionnaires
with vocational andj/or focus groups
training and gauging process made
somewhat improved | against objectives:

Students have
demanstrably

nts have

Unnecessary

The optimum level of
evaluation expected evaluation

More Robust Evaluation

Learning — Changes in
levels of knowledge
At a minimum: Pre and

post surveys measuring the

knowledge of students
against the objectives

Atam um: Pre and
post surveys measuring
how much the student
knowledge of topics
related to activity
objectives.

Only acceptable if
accompanied by robust
tracking of students into
application, and

Only acceptable if
accompanied by robust
tracking of students into
application, audif and
HE. Proceed as above

Ata imum: learning
evaluation with a tracking
and/or longitudinal
element to assess how the
behaviour as related toa
specific art form or
expectation of HE
participation has been

evaluation with a tracking
and/or longitudinal
element to assess
continued engagement and
aspirations of application
to HE/vocational trai

evaluation with a tracking
and/or longitudinal
element to assess
preparedness for

HE /vocational training.

Impact — Overall impact to

Unnecessary for this level
on engagement

Ata imurm: learning
evaluation with a tracking
of student applications into
CDD or elsewhere.

Ata imum learning
evaluation with a tracking
of student applications into
CDD or elsewhere.




Embedding Theory of Change: Developing

an Evaluation Framework

» Outcomes of each engagement
level mapped on 1o NERUPI
framework

» Column one: Enthuse level activities
mapped onto Stage 0 of the NERUPI
Framework; Inform on to Stage 1,
efc.

» Column two: Key learning
objectives and sub-objects from
each programme aim of NERUP|
framework reworked to focus
specifically on performing and
creafive arts

Appropriate under
certain conditions

The minimum level of
evaluation expected

The optimum level of
evaluation

Unnecessary

More Robust Evaluation

Type of Activity

CObjectives Reaction- Action to activity

Learning — Changes in
levels of knowledge

Behaviour — Changes to
behaviour of participants

Enthuse — Sows the
seeds of aspiration to
the Arts / discipline.
Often dismissed as
‘not-WP and is light
touch.

At a minimum: End of
event questionnaires
and/or focus groups
gauging process made
against ohjectives:

* Students have a
positive experience
with vocational
training and
somewhat improved
knowledge

At a minimum: Pre and
post surveys measuring the
knowledge of students
against the objectives

Inform - Educates
about future options
ar offers a 'taster’ of
what conservateire
education is like. More
intense engagement
with students.

* Students have
demonstrably
improved knowledge
of vocational training
and potential
pathways.

At a minimum: Pre and
post surveys measuring
how much the student
knowledge of topics
related to activity
objectives.

Atam um: learning
evaluation with a tracking
andfor longitudinal
element to assess how the
behaviour as related to a
specific art form or
expectation of HE
participation has been

activity.

Impact — Overall impact to
the student

Develop - Ensures
students have
requisite skills or
ability to succeed at
auditions. Often
sustained over more
than che session.

* Students have
developed
knowledge and skills
specific to vocational
training and
application.

Only acceptable if
accompanied by robust
tracking of students into

HE. Proceed as above

At a minimum: learning
evaluation with a tracking
andfor longitudinal
element to assess
continued engagement and
aspirations of application
to HE/vocational training

Unnecessary for this level
on engagement

At a minimum: learning
evaluation with a tracking
of student applications into
CDD or elsewhere.

Support - Work to
suppart students to
succeed on their
Will often involve 1-
to-1 woark.

+ Students know how
to succeed in their
chosen pathway

Only acceptable if
accompanied by robust
tracking of students into

HE. Proceed as above

At a minimum: learning
evaluation with a tracking
and/or longitudinal
element to assess
preparedness for
HE/vocational training.

At a minimum learning
evaluation with a tracking
of student applications inta
CDD or elsewhere.




Making Theory of Change Part of
the Day fo Day

Handbook and framework integrated into annual and termly
reporting and monitoring cycle:

School plans submitted in Autumn using template linked to handbook
and evaluation framework — should offer a step by step process

Plans discussed at Widening Access and Diversity Committee and then with
each school individually

Projects Planned for 2021-22

Project sunmar MigmentwihAPP | lemes [ 0 Beaan |

Planned stimated ¥ Plans to target Hov did past o¥ will the ans tor bolloy
Vhat is a desired signpostin Anticipat students from WP learners who evalutions inform evlauation up or
outcome of this Level of | gtofuture| APP Commitments |ed no. of profile. See | How villgroups | havebeen | Age | the development Level of Hethod of measure the longitudinal
] Description projectfactivity Engagement |engageme meeting leamners | Targetgroupls)] | TargetGroups | be targetted? previously  |range| of this project? evaluation evaluation | desired outcome | evaluation?




Making Theory of Change Part of
the Day fo Day

\VlelglifelflgleKelgle
evaluation are standing
items of the Widening
Access and Diversity
Committee agenda

Termly evaluation reports
submitted ahead of the
meeting using prefilled
template directly linked
to Handbook and
evaluation framework

Shared successes and
challenges shared in
meeting

EVALUATION REPORT Level of Level of Evaluation
PROJECT DETAILS Engagement

I

Project name How was it evaluated?
Description

What are the desired outcomes of the project? s will depend on how you have chosen to evaluate the activity. Please see the Evaluation

Framework in this Handbook. Suggestions are as follows:
Did the project run, if not why? *  Reaction Evaluation:
The number of students, teachers and/or parents who think the activity delivered a
good/bad introduction to Conservatoire training and the pathways to this etc. This can be
taken straight from any post-activity questionnaire
Sources(s) of Best if results can be presented also by target demographics.
Commitments funding for project Learning Evaluation
Addressing and amount from Using pre and post activity surveys, report on the change in knowledge of students,
rs and/or parents gs.a of the activity

5 st if results can be presented also by target demographics.
Collaborativ i pre lso by targe grap

Behaviour Evaluation
LEARNER DATA - IF CAPTURED In addition to the Learning Evaluation, please report on any longitudinal surveying you

may have done to record how many students retain aspirations of applying to vocational
training, have remained engaged with the art form etc.

If it has been possible to track students’ participation in other activities and attendance at
audition, this numerical data would also be useful.

Best if results can be presented also by target demographics. This would allow for

with CDD comparison between more and less privileged students on youth provisions.

Impact Evaluation

In addition to the Learning and Behaviour Fvaluation, please report, where possible, on the
number of students from your activity applying and progressing into your school, any
Conservatoire School or HE in general.

If it was possible to undertake a comparative evaluation, the results from this would also
be useful.

Best if results can be presented also by target demographics. This would allow for
comparison between more and less privileged students on youth provisions.

This should refer back to the questions asked in the Handbook:
disability Have the expected outcomes been achieved? How and why?
Did the activity reach the right people?

Was it sufficiently impactful relative to the resource expended?
How can the activity be made more impactful?

Actual Number of Learners

Number of learners previously engaged

Number of learners with a declared



Conclusions

Theory of change valuable in small, specialist providers
Has helped build capacity and resilience in CDD
Led to a year on year improvement

HOWEVER:

Required significant commitment of time and resource
Only possible with management buy-in

Easier to get buy-in if methods are integrated into current activities or
processes.

That's creative methods are particularly important



ANy Questionse



Workshop: How 1o
embed creative
and Innovative
approaches



What sort of
creative
evaluation
have you

used before

And where has this
sat in your ToC c

(use the chat box)




BEING A What questions do we wanft to

REFLEXIVE answere
EVALUATOR

How can | get the best quality data
to answer them¥¢

How do | get staff buy-in to help get
that datae

How might we do this in a way that
IN fits with your art formse

g I’O U pS https://www.nerupi.co.uk/members/toolkit/evaluation/overview-of-evaluation-

ollelalallale



https://www.nerupi.co.uk/members/toolkit/evaluation/overview-of-evaluation-planning

Why use creative methods

» Co-construction and a playful approach to data
collection

» Through the act of play that different ways of
thinking can be opened up (Gauntlett, 2007)

» These methods offer a way of going beyond
categorical or binary thinking and to explore
issues in a more huanced way (Kara, 2015)

» Making the familiar strange (Mannay 2010)

» Do we attach too much importance to certain
forms of expression over others¢ (Haw and
Hadfield 2011)

» Potentially more inclusive and accessible
(Aldridge 2007)



Why use creative
methodse

»Become part of the
iIntfervention not something
‘extra’

»|Increased engagement
»Increased buy In
»More valuable insights




Primary data collection to
measure outcomes

Mixed methods
approaches to add depth
to quantitative data

To help participants
discuss the ‘taken for
granted’ and make ‘the
familiar strange’ (Mannay
2010)

Can allow you to
answer some
questions
quantitative
methods don't allow

Win hearts and
minds in reports

Brilliant fo go
beyond the ‘don’t
knows' that we
often get or to
answer the Why?
questions




WHAT CREATIVE METHODS ARE
THERE®

hitps://www.nerupi.co
Uk/members/toolkit/e

Drawing valuation/methods-

Devised performance quides

Journals / Portfolios C REATIVE
: RESEARCH

‘Skills” assessment IN EDUCATION

Principles and Practices

Graphical Data collection devices — Timelines / Skills wheels

{ Kara, Narelle Lemon, Dawn Mannay
P M

Graffiti Walls — written and drawn @ \'W
Photo methods — Collage / Photography/ Found imagery ) \
Modelling- Lego / Plasticine \

Video — Vox pops /Narrative / Work in progress
Poetry — Spoken Word - Reflective writing


https://www.nerupi.co.uk/members/toolkit/evaluation/methods-guides

Graffit walls

» hitps://www.europlanei-society.org/outreach/europlanet-
evaluation-toolkit/evaluation-tool-graffiti-wall/

L -
E B
/



https://www.europlanet-society.org/outreach/europlanet-evaluation-toolkit/evaluation-tool-graffiti-wall/

Skills wheels

https://evaluationsupporiscotland

.org.uk/resources/evaluation-
wheel-employability-skills-wheel/

Think about:

How might these be used to
evidence different parts of a ToC?
Short terme

Medium term?

Long terme

Employability
Skills

PN
How I feel /" Dealing ™

( with

\ authority

.\\

/"_"“‘-‘

( Motivation >
\

Ablllty to
learn,
| continue
\Iearnlng

____/

,—,\
ertten
mmmunn)

-ation. /

( Problem

N )
( Team —
i \  working
AN 4 J "\\ ..’_,.-"
~— ~—

\ solving

AN

https://www.nerupi.co.uk/members/resources/indicator-wheel

How | look

.
N

' First \
impression

. ( communic )
\_ satian /
~ “———/‘ .If’,_._‘—-‘-\\\

{ Reliability )
\ /

/"IPIanning\
( and
 organising

C rltlcali
creative
thinking

™



https://evaluationsupportscotland.org.uk/resources/evaluation-wheel-employability-skills-wheel/
https://www.nerupi.co.uk/members/resources/indicator-wheel

Plasticine and Lego

Jessie Abrahams and Nicola Ingram
https://www.socresonline.org.uk/18/4/2
1.himl

Phaedra Peftsilas

https://www.rambertschool.org.uk/refl
ecting-on-action-creative-
approaches-to-teaching-reflective-
practice/

Figure 1. Garry's'”) plasticine models

Garry: The one on the right being...having come from Bristol and living at home, or having lived at home, | sometimes felt like | could stick out
- so that's the black on a white background, so a contrast. But, | still had a really good time in the first year and | still enjoyed it so it's a smiley
face. And home me is.... I'm a mixture of different things and | blend in more and | feel more comfortable.

https://www.nerupi.co.uk/public/assets/images/Creative-expression.pdf



https://www.socresonline.org.uk/18/4/21.html
https://www.rambertschool.org.uk/reflecting-on-action-creative-approaches-to-teaching-reflective-practice/
https://www.nerupi.co.uk/public/assets/images/Creative-expression.pdf

Photo based methods and Collage

Photo e

Sue Challis -
https://tactileacademia.c
om/2014/06/16/collage-
INn-evaluations-
exploratory-ideas-about-

. A small scale study conducted with a sample
VC”U@‘O ﬂd—reSISTO I’\C@—Q/ of estranged students at the University of

Lincoln (UoL) used photo elicitation to explore
the experiences of estranged students and

AHO ||C| Meo provide the institution with recommendations

on how to better support its estranged

h'H'DS ://iournc |S .Sagepu b : students. The students in this study included

estrangees, estrangers and estranged

com/doi/pdf/10.1177/160 |k
940691000900203

What did the research involve?

Deciding how to recruit participants was a challenge and it was
decided to send out an invitation to all students to take part in
the study. Of those who responded who met the eligibility
requirements, eight went on to meet with the researcher in a
one-to-one meetings to provide information about the project,
to receive instructions for participation and to talk through
issues of consent. The students were asked to take a series of
images over the Easter holiday period - which represented their
student experience, a period which is significant in the
university calendar for estranged students since it is assumed
that most students spend time with family during university
holidays. The students were also encouraged to complete a
research log of the images they took during the holiday in which
they described the image and what it meant to them (which six
people completed). Some 49 images were collated and
afterwards the students attended focus groups where the
images they had provided were shared and discussed. The
students’ comments about, and reactions to, these images were
audio-recorded with their consent. The research questions
explored perceptions of support, belonging and home. The
students were not asked to provide the researcher with any
details about their experience of estrangement - they were

Slide 2 of 5 <l 2

https://www.nerupi.co.uk/members/resources/more-on-photo-elicitation



https://tactileacademia.com/2014/06/16/collage-in-evaluations-exploratory-ideas-about-value-and-resistance-2/
https://journals.sagepub.com/doi/pdf/10.1177/160940691000900203
https://www.nerupi.co.uk/members/resources/more-on-photo-elicitation

Creative confidence (Kelley
and Kelley 2012) and 1its

CIme vt e e relation to using visual
methods (Railn d 2020)
a2 )
’ Fear of the Fear of
« Changes over time unknown judgement
« Changes with familiarity

with people
« Changes with familiarity
with artform

Fear of
losing
control

Fear of the
first step

& 0

https://www.tandfonline.com/doi/abs/10.1080/13645579.201
9.1672287 9



https://www.tandfonline.com/doi/abs/10.1080/13645579.2019.1672287

Challenges and affordances

Challenges Affordances

- Reluctance to Draw or create
- Perception of task
- Limitations of representation - Making Thinking Visible

. Creative confidence / FEAR - Making the familiar strange
. Aesthetics (Mannay 2010)
7 ImiErREieen . Ability to go beyond rhetoric

- How to analyse it .
. Value afforded to different + Hearts and Minds

methods

- Development of Rapport

How might this be different for individuals who have acftively chosen creative subjects? 30



How can we bulld creative
confidence®?¢

( Low stakes activity

Breakout groups:

(Scoffolded Infroduction How migh’r you do

(Modelling good practice | this in your specific

, \ context
Using the same method longitudinally ( 5min)




COLLECTING

DATA® A'_\_l Padlet - Ideal for written and sfill images
DIGITAL TOOLS o Flip Grid — IDEAL for hosting video and
FOR TAKING creation of vox pops

CREATIVE

ONLINE h oot

Online classrooms i.e Blackboard
G‘l Collaborate / Microsoft teams / Zoom*—
Drawing / Modelling / Discussing




FLIP GRID DEMO

This may be familiar if you attended the conference session | ran on online methods




How might you use Flipgride
Breakout groups (5 min)

Where might it be usefule
What barriers might there wee
What support might you neede

How might you build in creative
confidence (if applicable?)

What types of outcomes is it useful for —
short /medium / longe




ANALYSIS:

Creative output or traditional output?

WHAT ARE YOU
GOING TO DO  Are you interested in ideas, their words or the artefact

WITH THE DATA

What is the focus of your analysis

* Applying your interpretation or theirs

* These two questions will drive your analytical approach
but you might consider:

e Thematic analysis across participants

e Using this data to support other quantitative methods to
deepen evaluation reports

* Coding and using existing approaches to quantitative or
qualitative analysis if appropriate

https://www.nerupi.co.uk/members/toolkit/evaluation/analysing-data



https://www.nerupi.co.uk/members/toolkit/evaluation/analysing-data

Ethics isn’t fick box
approach

Representation

Whose voice®?

lterative and
constant ESPECIALLY
Visual Methods

Who is seen in these
methodse

Lomax (2012) -
Participatory videos



https://www.nerupi.co.uk/members/toolkit/evaluation/reporting-your-evaluation-1

Breakout: Ethics

What ethical issues might using creative methods in
your context bring up?

Is there anything you might need to think about
specifically?

What about the data and outpuise

Nominate a spokesperson to bring back three
key points



Points to
consider

What methods could you
considere

Why THIS creative method?

How are you going to capture
the data¢

How are you going to analyse
the datae

Ethical considerations?
What are the challengese
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Handy resources

Useful introductory creative methods book: Thomson, P. (2008) Doing Visual Research with
Children and Young People. London, Routledge.

What is inclusive research? Nind, Melanie (2014) Inclusive research and inclusive
education: why connecting them makes sense for teachers’ and learners’

democratic development of education. Cambridge Journal of Education, 1-
16. (doi:10.1080/0305764X.2014.9368235).

Nind, Melanie, Boorman, Georgie and Clarke, Gill (2011) Creating spaces to belong: listening
to the voice of girls with behavioural, emotional and social difficulties through digital visual
and narrative methods. International Journal of Inclusive Education, 2011 i-First, 1-14.

NCRM respository — lots of handy resources on more creative research methods (e.g. I-
poems)


http://dx.doi.org/10.1080/0305764X.2014.936825

