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Reviewing Theories of Change (TOC)
Part 1: Assessment prompts
Use this part to interrogate the TOC and to identify where further clarification may be needed to ensure that the evaluation tests the theory behind the intervention. This information could also be drawn through to the evaluation reporting, for example, to inform the description and background to the intervention. 
	
	Questions
	Comments

	PEOPLE 

	Rationale
	Is it clear who the target group(s) are and why the intervention is needed? 
	

	Relevance
	Are the activities relevant to the participants?  
	

	Completeness

	Is the participant journey (for example, how they will be informed and access the activities, who else will support their experience, and any follow-up after the programme)? 
Are any differences clear between different planned activity pathways, or the planned routes/activities/experiences for different participant groups? 
	

	Assumptions
	What assumptions are being made about the people/groups involved? Have you thought about which ones are in your control/can be mitigated for and which one are outside your control? 
	

	Evidence
	Is there additional evidence – data sets, research, evaluation or literature – that the TOC should reference?
	

	PROCESS

	Rationale
	Are the reasons for choice of curriculum (content and competencies) and pedagogy (delivery) clear and defensible? 
	

	Relevance
	Is the curriculum content relevant to the learners and clearly developed?
Is the pedagogical (delivery) approach clearly defined and agreed?  
	

	Completeness
	Are the practicalities any different mode(s) of delivery specified; the frequency of the activities and how long?; location of the activities?
	

	
	Are the procedural issues and arrangements that might affect the project clear and agreed by stakeholders (e.g. processes for targeting, recruitment decisions etc)? 
	

	Assumptions
	Are the assumptions underpinning the delivery explicit? Has everyone’s contribution been recognised? Do staff have the capacity to deliver as agreed? Is additional CPD required? Do any areas of delivery need more development/information?
	

	Evidence
	Is there any evidence – education theory, or previous evaluation results – that the TOC should reference?
	

	CONTEXT

	Rationale
	Did the TOC process enable the views and interests of all relevant stakeholder organisations to inform the TOC? Was this supported by relevant data and information about organisational/local priorities?
	

	Relevance
	Are the activities and their intended outcomes identified in the TOC relevant to the context in which it’s operating?  
	

	
	Is the relevance clear to different stakeholder organisations and individuals? 
	

	Completeness
	Are all aspects of the TOC captured (inputs, activities, benefits, outcomes and impacts) for the target groups, the stakeholder organisations and the individuals involved in development and delivery?
	

	
	Is there anything that could be helpfully clarified, for example: contributions of multiple partners, commitment, inputs, expertise - the different?; hidden factors (e.g. expertise, training?)
	

	Assumptions
	Does the model include all relevant assumptions that will affect the outcomes (i.e. the things that must happen/be in place for the TOC to work)? 
	

	
	Are there any contextual factors or risks that need to be mitigated? Have mitigations been included in the design?
	

	
	Does the project contribute to relationship building or any higher-level or community/strategy level impact? How are these shown in the model? 
	

	CONSEQUENCES

	Rationale
	Do the short term benefits, medium term outcomes and longer term impacts make sense given the activities and what the programme is aiming to achieve? 
	

	Relevance
	Are the pathways plausible, i.e. are the preceding outcomes sufficient to bring about the longer-term outcomes and impact? 
	

	
	Are all the stated outcomes and impacts actually feasible in practice given what the programme will actually deliver (duration, intensity, scale etc)? 
	

	
	Are the stated outcomes and impacts measurable? If not, can proxy measures be used? 
	

	Completeness
	Which steps in the logic chain have been left out or over-simplified? Where are the gaps?
	

	Assumptions
	Are the assumptions underpinning achievement of outcomes and impacts clear? 
	

	
	Are you clear on the timeline for the achievement of different outcomes and the longer-term impacts?
	

	Evidence
	Is there any evidence that the ToC should reference (e.g. evidence of where intermediate outcomes have been shown to precede a desirable impact)?
	





Part 2: Measurement
Use this part to start to specify aspects of the programme theory and underpinning assumptions that will be tested by the evaluation and the evidence that the evaluation will draw on. An example is included – drawn from an Academic Enrichment Programme on widening access to selective universities. 
DIMENSION: PEOPLE
	Narrative summary
	Related assumptions
	Indicator(s)
	Data sources/means of verification
	Data analysis
	Comments*

	Example: Reaching student groups who are under-represented in selective universities based on their socio-economic background 
	Example: Level 3 students from low socio-economic groups lack opportunities to develop knowledge, understanding and confidence in applying to selective universities and may not be achieving their full academic potential.
	Socio-economic classification 4-6 and Low Participation Neighbourhood (LPN)* 

Attitudes to HE (rating scale and qualitative comments)

Grade attainment
	Based on household and postcode metrics linked to application form*

Questions on application form and initial interview with those taking part

Teacher predicted and actual grades
	
Quantitative and qualitative analysis by sub-groups


Analysis of actual versus predicted attainment
	Based on programme eligibility criteria

	






	
	
	
	
	



DIMENSION: PROCESS
	Narrative summary
	Related assumptions
	Indicator(s)
	Data sources/means of verification
	Data analysis
	Comments*

	Example: Active learning approach covering components of effective studying (attention, multitasking, working memory, learning strategies, metacognition)
	Learning occurs, Study skills are applied in practice
	Engagement in the sessions, development of individual study plan, application of skills
	Five participant focus groups 
	Qualitative feedback and key themes emerging
	Random sample invited to attend online 

	






	
	
	
	
	


DIMENSION: CONTEXT
	Narrative summary
	Assumptions
	Indicator(s)
	Data sources/means of verification
	Data analysis
	Comments*

	Example:  Programme offered across target local non-selective state schools. 
	Participants take part in three sessions in school
	Take-up by schools and evidence of sustained engagement of individuals
	Registers of participation
Interviews with staff
	Analysis of participation patterns. Thematic analysis of barriers to school engagement
	

	






	
	
	
	
	



DIMENSION: CONSEQUENCES
	Narrative summary (immediate, intermediate, long term)
	Assumptions
	Indicator(s)
	Data sources/means of verification
	Data analysis
	Comments*

	Example: Supporting study skills (immediate) increases HE expectation and confidence to apply to selective universities and raises attainment by motivating them to achieve required grades (intermediate), which leads to progression to selective HEIs (long-term). 
	Example: Low attainment prevents students from low socio-economic groups progressing to selective universities 
	Academic achievement
	Tracking/follow-up
	Achievement compared to baseline predictions
	Grade prediction data from application form used to provide an individual baseline 

	






	
	
	
	
	



* Use this space to include additional commentary, for example: Do baseline measures exist?; Do existing monitoring and evaluation systems have capacity to deliver?; any ethical issues emerging?; any timing issues?; is disaggregated data available?; is there data on a control/comparison group?; will sampling be used?   
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