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5.6 pp four-year 

aggregate FT 

completion gap 

between Asian and 

white students.

Close the FT completion 

gap between students 

from an Asian 

background to 2 pp or 

less by 2028 (CO2).

Context & Need

Institutional assessment of performance identified the indications of risk post-entry*

29.5 pp FT 

attainment gap 

between Black and 

white students

Close the FT 

attainment gap 

between students 

from Black 

backgrounds to 15 

pp or less by 2028 

(AtO2)

• Attainment (awarding) and continuation gaps (Access and Participation Plan 2024-

2028  targets).

•  The below gaps are based on a four-year aggregate*

https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-participation-plan-2024-2028.pdf
https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-participation-plan-2024-2028.pdf


6.3pp FT attainment gap 

between students with 

declared Cognitive or 

Learning disabilities and those 

without.

8.7pp FT attainment gap 

between students with 

declared Social or 

Communication Impairment 

disabilities and those without. 

Close the FT attainment gap 

between students with a 

declared disability and no 

declared disability to less than 

3 pp or less by 2028. (AtO3).

Context & Need

Institutional assessment of performance identified the indications of risk post-entry*

• Attainment (awarding) and continuation gaps (Access and Participation Plan 2024-

2028  targets).

•  The below gaps are based on a four-year aggregate*

https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-participation-plan-2024-2028.pdf
https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-participation-plan-2024-2028.pdf


Context & Need

• Enhancing staff pedagogic practice for racial equity and 

neurodiverse-inclusion.

• Curriculum development and intention to refresh.

• Promote equality of opportunity for students.

• Inclusive teaching practices lead to increased student engagement, 

satisfaction and academic success (Thomas, 2016).

• Address completion and attainment gap objectives set out in our APP 

(CO1, CO2, AtO2, and AtO3). 



Programme Overview

• Aims to reduce attainment and completion gaps for students from Black and Asian 

backgrounds and students with declared neurodiversity.

• Student and staff co-creation of training needs.

• Delivers tailored staff training and resources to support inclusive learning and teaching 

practice.

• Guided by Universal Design for Learning (UDL) principles (CAST, 2024) and the QAA 

Inclusion Framework (Hubbard & Gawthorpe, 2025). 

• Funding provided for courses to develop racially equitable projects.



Collaboration Process

• Who was involved: Students, Academics, Educational Enhancement and Impact Team, 

Educational Developers and Institutional Leadership.

• Staff and students were invited to express interest via Microsoft Forms indicating details of 

course, availability, and lived experience.

• Staff: The form was open for 5 weeks. A departmental roadshow supported recruitment.

• Students: The form was open for 8 weeks. The Students’

      Union were involved with consultation and promotion, 

      and participating students received (£40) vouchers.



Partnership model: 

• Survey and focus groups structured by the QAA Inclusion Framework

• Structured co-creation workshop including co-creating ground rules

• ‘Common Grounds’ icebreaker

• Networking buffet lunch

• Co-created training outputs

• Shared authorship of training materials.

• Staff co-creators received funding for a racial equity 

      project development

Collaboration Process

Student-Staff partnership in 

curriculum co-creation is “a 

collaborative, reciprocal process 

through which all participants have 

the opportunity to contribute equally, 

although not necessarily in the same 

ways, to curricular or pedagogical 

conceptualisation, decision making, 

and implementation analysis”.

Cook-Sather, et al, (2014, pp. 6–7)



Collaboration Process



Activities - How does this Translate 

into Staff Development? 

• Two staff training programmes developed 

(Pedagogies for Racial Equity & Pedagogies for 

Neurodiversity) 

• Inclusive Education Resource Bank

• Dissemination through institutional training and 

national networks.



Impact

• Early evidence of staff behaviour change.

 Pedagogies for Racial Equity - Surveys showed the greatest 

gain (+1.5) in staff ability to apply tools like the UDL framework 

to make teaching more racially inclusive, with additional 

improvements in inclusive practices (+0.9) and student 

outcomes (+0.8).

Pedagogies for Neurodiversity - Biggest gains were in staff 

understanding of UDL principles (+1.8) and confidence in 

creating inclusive teaching plans (+1.2).



Impact

• Early evidence of staff behaviour change. 

Staff co-creator from the Pedagogies for 

Racial Equity training development workshop 

reflections

Staff co-creator from the 

Pedagogies for Racial Equity 

training development funded 

project



Impact

•   Student sense of agency and validation. 

“I thoroughly enjoyed this session as it gave me the chance to express my raw views and 

share personal stories about how diversity and inclusivity are being handled at our university.

 It was also a valuable opportunity to connect with students and faculty members from 

various courses and backgrounds. Listening to their experiences broadened my perspectives 

in ways I didn't expect!

 It's great to see this institution putting in the effort to ensure that all students 

feel included, something that not every university prioritises.”

Student co-creator from the Pedagogies for Racial Equity training 

development workshop



Lessons Learned

Student Participation and Retention

• Future cycles of co-creation could explore asynchronous or hybrid contributions 

to better support inclusion and reduce attrition.

Staff Time and Capacity

• Greater alignment with workload recognition may support more sustainable 

engagement.



Importance of Collaborative Practice 

Across Institutions

Benefits of co-creating training:

• Amplified student voice

• Staff and students worked as partners to shape curriculum 

• Inclusive design grounded in lived experiences 

• Increased enjoyment of learning for students and teaching for staff alongside their 

professional development 

• Mutual capacity-building

• Shared learning across disciplines and widening impact across the institution

(Bovill & Bulley, 2011; Lubicz-Nawrocka, 2018; Lubicz-Nawrocka & Simoni, 2018; Matthews, 2016 and Mercer-

Mapstone et al., 2017). 



Our Partnership Reflections

Nature of Collaboration - Co-created between students, academic colleagues, and Educational Enhancement 

and Impact Team at the University of Staffordshire.

Aims - To address awarding/attainment and continuation gaps by embedding inclusive pedagogy through staff 

training that centres racial equity and neurodiversity.

 Activities - Staff surveys, student-staff focus groups and co-creation workshops, development of two staff 

training programmes and resource bank and evaluation through pre and post surveys, upcoming focus 

groups, and reflective practice.

What Went Well - Students and staff lived experience shaped authentic, relevant 

training, institutional leadership buy-in supported embedding - continuous feedback.

Challenges - Time intensity and workload pressures made sustaining momentum harder.

Essential Elements for Success - Early and genuine student-staff partnerships, 

shared ownership and co-authorship of outputs, alignment with institutional 

strategy and sector frameworks and continuous reflection and evaluation.



Jade Wigley, Educational Enhancement 

Projects Officer: Jade.wigley@staffs.ac.uk

Nina Cupric, Educational Developer: 

Nina.Cupric@staffs.ac.uk

Thank you!

Inclusive Pedagogy Training: Staff-Student Co-Created 

Programmes for Racial Equity and Neurodiversity



References

CAST. (2024). Universal Design for Learning Guidelines version 3.0 . CAST. https://udlguidelines.cast.org/

Hubbard, K., & Gawthorpe, P. (2023). Inclusive Higher Education Framework. Quality Assurance Agency for Higher 

Education. https://www.qaa.ac.uk/membership/benefits-of-qaa-membership/collaborative-enhancement-

projects/equality-diversity-and-inclusion/the-inclusive-education-framework

Cook-Sather, A., Bovill, C., & Felten, P. (2014). Engaging students as partners in learning and teaching in higher 

education: A guide for faculty. Jossey-Bass. https://www.research.ed.ac.uk/en/publications/engaging-students-as-

partners-in-learning-and-teaching-in-higher-

Bovill, C., & Bulley, C. J. (2011). A model of active student participation in curriculum design: Exploring desirability 

and possibility. In C. E. Rust (Ed.), Improving Student Learning (ISL) 18: Global theories and local practices: 

Institutional, disciplinary and cultural variations (pp. 176 – 188). Oxford, UK: Oxford Brookes University: Oxford 

Centre for Staff and Learning Development. 

Lubicz-Nawrocka, T. (2018). Students as partners in learning and teaching: The benefits of co-creation of the 

curriculum. International Journal for Students as Partners, 2(1). doi:10.15173/ijsap.v2i1.3207 

Lubicz-Nawrocka, T., & Simoni, H. (2018). Co-researching co-creation of the curriculum: Reflections on arts-based 

methods in education and connections to healthcare co-production. International Journal for Students as Partners, 

2(2). doi:10.15173/ijsap.v2i2.3427 

https://udlguidelines.cast.org
https://www.qaa.ac.uk/membership/benefits-of-qaa-membership/collaborative-enhancement-projects/equality-diversity-and-inclusion/the-inclusive-education-framework
https://www.qaa.ac.uk/membership/benefits-of-qaa-membership/collaborative-enhancement-projects/equality-diversity-and-inclusion/the-inclusive-education-framework
https://www.research.ed.ac.uk/en/publications/engaging-students-as-partners-in-learning-and-teaching-in-higher-
https://www.research.ed.ac.uk/en/publications/engaging-students-as-partners-in-learning-and-teaching-in-higher-
https://mulpress.mcmaster.ca/ijsap/article/view/3207
https://mulpress.mcmaster.ca/ijsap/article/view/3427


References

Matthews, K. (2016). Students as partners as the future of student engagement. Student Engagement in Higher 

Education Journal, 1(1). 

Staffordshire University. (2024). Access and Participation Plan 2024-25 to 2027-28. Staffordshire University. 

https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-

participation-plan-2024-2028.pdf (staffs.ac.uk) 

Thomas, L. (2016). Developing inclusive learning to improve the engagement, belonging, retention, and success of 

students from diverse groups. In Widening higher education participation (pp. 135-159). Chandos Publishing.

Mercer-Mapstone, L., Dvorakova, S. L., Matthews, K. E., Abbot, S., Cheng, B., Felten, P., ... & Swaim, K. (2017). A 

systematic literature review of students as partners in higher education. International Journal for Students as 

Partners. Accessed on: https://mulpress.mcmaster.ca/ijsap/article/view/3119

https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-participation-plan-2024-2028.pdf
https://www.staffs.ac.uk/students/course-administration/academic-policies-and-regulations/docs/pdf/access-and-participation-plan-2024-2028.pdf
https://mulpress.mcmaster.ca/ijsap/article/view/3119

	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18
	Slide 19

